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The presentation is informed by research being undertaken as part of a PhD study ‘Outdoor learning across the community: the development of progression and ecosystem models to enhance engagement’




Who am |?

White

* Male
Middle class
* Educated

e Married b q
Teacher? Practitioner? Student? — ®

Academic?

e 52 (Middle aged?)

* From North Yorkshire

b



How will you judge me?

* White

* Male

* Middle class
* Educated

* Married

e Teacher? Practitioner? Student?
Academic?

e 52 (Middle aged?)

* From North Yorkshire
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The characteristics presented here are part of my identity but not all of it -there is nothing about my values for example.  The likelihood is that you will Judging me from what I share, what you have found out, what you know already or have searched for online.   This is human nature.  What bias do you bring?  What instant judgements do you make? 



A position statement

'Our aim is to create a more inclusive
environment that respects the equality
and diversity of those participating or
working in Outdoor Learning to
achieve the maximum benefit,
enjoyment and fulfilment from the
activity.'

'Outdoor learning’ is an umbrella

term for facilitated approaches to
individual, social and environmental
learning that take place predominantly
through activities and experiences in
the outdoors.
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Positioning the webinar series and the parameters of OL.  


Underlying beliefs
and assumptions
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These are my values and may be shared by others, but that is an assumption unless it is checked by asking.  Do we make assumptions that others share our values without checking? 
This is about the real freedom to choose.  People may choose not to engage with the outdoors but the critical point is that it is a genuine choice, not one forced out of basic necessity.  Some people do not have the same freedoms to enact those choices that other more privileged people have.
Access to the countryside for recreation purposes and outdoor learning opportunities in particular are not equal.


Access to the outdoors

B (o b4 &) sd2

For recreation, For employment, For health, For wellbeing — For learning, about
relaxation, challenge, voluntary or paid mental, physical, feeling good and self, others and the
socialisation, nature emotional and functioning well environment

connection spiritual

Access is about being able to benefit from the outdoors
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‘Access is the ability to benefit from things’ (Ribot, J. and Peluso, N. (2003) A Theory of Access. Rural Sociology. 68 (2)​, p155)

See also:
Sport England (2015) report ‘Getting Active Outdoors: A study of Demography, Motivation, Participation and Provision in Outdoor Sport and Recreation in England’
https://sportengland-production-files.s3.eu-west-2.amazonaws.com/s3fs-public/outdoors-participation-report-v2-lr-spreads.pdf 

BOSS: Benefits of Outdoor Sports for Society full report
https://outdoorsportsbenefits.eu/wp-content/uploads/2019/03/BOSS-Stage1-Full-Report.pdf

High Quality Outdoor Learning 
https://www.englishoutdoorcouncil.org/wp-content/uploads/2049-High-quality-outdoor-learning-web-version.pdf

Monitor of Engagement with the Natural Environment (MENE)
https://www.gov.uk/government/collections/monitor-of-engagement-with-the-natural-environment-survey-purpose-and-results



How do people
access the
world of

outdoor
learning?

mam As a participant

e Formal - schools, colleges and universities

e Non-formal -
residentials, youth groups, health initiatives,
targeted interventions, DofE, NCS, John Muir
Award

e Informal - providers and venues

= As an employee

e Trainee/apprentice
e Practitioner
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Participant and employee perspective, but the same thinking can be applied to the provider perspective.  


How do
people
access the
world of
outdoor

learning?

GOVERNMENT

DO
Y

OUTDOOR
VENUES
PROVIDERS @

INSTITUTIONS




Capital

~

Relationships Knowledge

Access /

mechanisms

Opportunities

ldentity

After Ribot, J. and Peluso, N. (2003) A Theory of Access. Rural Sociology. 68 (2)
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Access theory provides a framework through which to examine the multitude of ways that people ‘benefit from things’ (Ribot and Peluso, 2003, p. 155).  The theory goes beyond looking solely at enforceable claims (or ‘rights’) that are ‘acknowledged and supported by society through law, custom or convention’ (p.155) to engage with both structure and agency.  By understanding the abilities that people have to benefit from learning in the outdoors we can begin to identify the strategies that might help to improve engagement and participation. 
�Access theory provides a framework through which to assess the influence of social institutions such as families, schools, youth groups and clubs; the knowledge of how to access opportunities and the skills and resources to do so; the social networks that facilitate access; and economic factors such as capital, transport and infrastructure.  The theory acknowledges the interrelatedness of factors that influence access to the outdoors for learning, development and recreation. It enables the study of multiple factors within what can be regarded as the 'ecosystem' of provision. �
�


Transport

Entry fees, car parking

Access to capital Equipment

Extracurricular activities, trips and visits
contributions

Access to Further and Higher Education
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How do you consider this? 




Access to
knowledge

Awareness — what opportunities exist?

Appreciation of benefits

Engagement — how to access the opportunity

Participation — knowledge and skills

Qualifications
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How do you consider this? 



Transport

Infrastructure
Access to

technology
Facilities and resources

Equipment

.
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How do you consider this? 



Beliefs, ideology and discursive practices

Membership of a community or group

Access through

social identity Personal identity

Cultural narratives

Values and personal interests

@



Presenter
Presentation Notes
How do you consider this? 




Family, friends and peers

Community

Acce5§ via Colleagues
negotiated
relationships Networks

Gatekeepers

Co-partners in the experience

Ig:"\
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How do you consider this? 



A SOCIO-
economic
lens

Gatekeepers
and partners

Opportunities

Values and
HIES

Knowledge
and skills
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Assuming that opportunities exist, are these the key issues?  



What is the outcome?

People from the most

By index of multiple deprivation deprived areas are |east
likely to visit the countryside

Most deprived 10%

Mid 11-89% 5% Car owners are more
Least deprived 10% 5o o, Ilk@ly to visit the natural
environment

m At least once a week ® Once or twice a month B Less often or never

Car ownership is lowest

MENE: Visits to the countryside (Natural England, 2020) amongst people on lower
iIncomes



AT AN Y
SPORT
- S T Eetino
LEUEI S ﬂf uc“u'ty ciecta Active Lives Children and Young People
change Survey Academic year 2019/20

Family affluence
Children and young people from the most affiuent fomilies ore generally more octive than those from medium affluence familios, who in tum
are ganarally more activa than thoso from tha least affluent familios.

Activity levels have decreased for children and young people from low affluence groups, whilst they remain unchanged compared to 12
months ago for the two othor groups. This has been driven by a decrease during the spring term, which coincided with multiple storms and
floods ocross the country, indicating tha im rola school & in prowidi unities for childron and & from the héecast

affiuent familias.

Active
(an average of 60+ minutes a day) Survey year -nlm',ha: -HIH!'I'I- -mﬂ.'zn

5% 54% 53%

Hota: Seo our dofinftions
paga for mona dotalls on

Link to data tables hr




Sutton Trust: Extracurricular inequality

Figure 4. Percentage of parents with dependent

Barriers to taking part in extra- children reporting paying fee for extra-curricular
: HWH X activity for child in last 3m (Data: LCFS 2012; N=1,758)
currlcular.actlwtles for those o
from low-income households .
include: 30%
25%
20%
o 15%
* high cost o
* a lack of confidence Zj
e difficulties in access househeldincome qukile

https://www.suttontrust.com/wp-content/uploads/2020/01/Extracurricular-inequality-1.pdf
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See also
 
Learning Away: The state of school residentials in England 2017
https://learningaway.org.uk/wp-content/uploads/Learning-Away-The-state-of-school-residentials-in-England-2017-.pdf

Omnibus survey of pupils and their parents or carers: wave 5 Research report March 2019   (chapter 7)
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/786040/survey_of_pupils_and_their_parents_or_carers-wave_5.pdf


‘Parents want children to look good and avoid getting dirty
so that people don’t think that they are

poor, and also because parents can’t afford to replace
clothes or buy items specially for outdoor activities...trips to
the launderette are expensive. In these communities the
prevailing cultural attitude is that dirty clothes equals
poverty. These children are caught between a materialistic
message, itself evoked to cover a sense of shame or
inadequacy about poverty, and any desire to engage with
nature. A disadvantage that many children from middle
class homes don’t encounter, where the perceived cultural
attitude may be that dirty clothes equals productivity and
having fun/

Beth Collier

RO0T YOURSELE N NATURE

https://wildinthecitv.org.u k/ Collier, B. (2013) 'Barriers to outdoor play and nature connection for inner city children'. Horizons, 63, pp. 12-13.
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The complex intersectionality of multiple factors

https://wildinthecity.org.uk/

e VValues matter

* Low income does not equal
low aspirations

Challenging

assum pt|o NS * Not all ‘choices’ are choices

* Providing opportunities is part of the
picture — provision does always not
equal participation




Anita Kerwin-Nye | November 22, 2019

'Estates’

A K N 'Time to pause and rethink our assumptions, our

Anita Kefwln-ﬁr-e‘:_ -

language and our approaches.’

'We need to learn. We need to listen. And frankly
maybe we need to give up our power.'

'And perhaps most of all we, who are trying to do
the right thing, who so clearly have chosen
careers to improve outcomes for everyone, need
to have humility to recognise that the things that
we value are not the only things of value.'

https://aknconsulting.uk/akn-post/estates/



https://aknconsulting.uk/author/anita/
https://aknconsulting.uk/akn-post/estates/

Power:
Who controls

access?

Access control is the ability to
mediate others' access —
landowners, government,
culture, community, family,
funders, providers

Maintaining access is the
ongoing ability to benefit from
the outdoors / outdoor learning



What can you or your organisation do?

R

» ...to help facilitate access?

» ...to help maintain and
sustain access?
Values and
beliefs

dave.harvey@uni.cumbria.ac.uk



Th an k yO U dave.harvey@uni.cumbria.ac.uk
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dave.harvey@uni.cumbria.ac.uk

https://www.linkedin.com/in/david-harvey-1b1a2a43/
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