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PROFESSIONAL MATTERS 
Describing Outdoor Learning

As many representative and membership organisations in 
the sector explore even closer working relationships and 
FROODERUDWLYH�SURMHFWV��KDYLQJ�D�VKDUHG�XQGHUVWDQGLQJ�DERXW�

WHUPV�XVHG�DFURVV�WKH�ÀHOG�KDV�EHFRPH�HYHU�PRUH�FULWLFDO���5HFHQW�
times have seen greater public awareness and use of a wide 
number of descriptive terms from across the sector, with Outdoor 
Learning, Outdoor Education, Adventure Tourism, Outdoor Therapy, 
Environmental Connection and Forest Schools being some of 
the more prominent.  New audiences are looking for clarity and 
understanding of terms used in the sector, including for example, the 
recently formed All-Party Parliamentary Group for Outdoor Learning 
or new Apprenticeship training providers.  Questions are being 
DVNHG�DERXW�ZKHWKHU�2XWGRRU�/HDUQLQJ�FDQ�EH�GHÀQHG�DQG�ZKHUH�
the overlaps and connections are beyond the sector to outdoor 
recreation, leisure, community and competitive sport, countryside or 
farming.

Outdoor sector workforce development in the UK has taken massive 
leaps forward over the past few years.  Employer-led, work-ready 
RFFXSDWLRQDO�VWDQGDUGV�DUH�LQIRUPLQJ�TXDOLÀFDWLRQV�LQ�WKH�VHFWRU��DQG�
professional recognition and new Trailblazer apprenticeships in 
England have all contributed to a greater number of school leavers, 
students and volunteers wondering what career opportunities 
Outdoor Learning might have for them.  In parallel, providers and 
members of the workforce are being asked by policy makers and 
funders to talk even more about Outdoor Learning and the outcomes, 
EHQHÀWV�DQG�LPSDFW�LW�FDQ�EULQJ���$�FOHDU�IUDPH�RI�UHIHUHQFH�IRU�WKH�
WHUP�¶2XWGRRU�/HDUQLQJ·�FDQ�DOVR�SURYH�KHOSIXO�IRU�DOO�SURYLGHUV��
SUDFWLWLRQHUV��HGXFDWRUV�DQG�UHVHDUFKHUV�LQ�WKH�ÀHOG�ZKR�DUH�VHWWLQJ

out a context for their work and interests.  For organisations like IOL, 
the frame chosen can shape the boundaries for its work, and 
representation. 

This article describes an approach to describing Outdoor Learning 
WKDW�KRQRXUV�WKH�WHUP·V�KLVWRULFDO�URRWV��LV�LQIRUPHG�E\�UHVHDUFKHUV�LQ�
WKH�ÀHOG��RIIHUV�FODULW\��DQG�UHVSRQGV�WR�LQGLYLGXDOV��RUJDQLVDWLRQV�DQG�
stakeholders asking:

• What opportunities are there in Outdoor Learning? 
• Is what I/ we do Outdoor Learning? 
• Why should we bother about Outdoor Learning? 

,MWXSV]�SJ�XLI�XIVQ�³3YXHSSV�0IEVRMRK´

$OWKRXJK�WKH�WHUP�¶2XWGRRU�/HDUQLQJ·�ZDV�LQ�OLPLWHG�XVH�LQ�WKH�
1990s, it was the setting up of the Institute for Outdoor Learning in 
2001 that established its place in the language of the outdoors.  The 
emphasis on Outdoor Learning was a conscious attempt to broaden
the more traditional view of Outdoor Education, with its focus on 
KLJK�FRVW��KLJK�DGYHQWXUH�DFWLYLWLHV��DQG�WR�UHÁHFW�WKH�RSSRUWXQLWLHV�
presented by non-school providers as well as schools using a wider 
range of activities and approaches, such as Forest Schools (1, 2).  
6KLIWLQJ�WKH�HPSKDVLV�IURP�¶HGXFDWLRQ·�WR�¶OHDUQLQJ·�DOVR�UHÁHFWHG�D�
cultural shift that saw a rise in formal and non-formal adult learning, 
WHDFKLQJ�EHFRPLQJ�UHGHÀQHG�DV�IDFLOLWDWLQJ�OHDUQLQJ��DQG�OHDUQHUV�
positioned as the consumers of education (3).

Since the introduction of the term, understanding and interpretation of 
2XWGRRU�/HDUQLQJ�KDV�IROORZHG�WZR�EURDG�SDWKZD\V��ODUJHO\�UHÁHFWLQJ�
formal, school-based settings and the more diverse non-formal 
VHWWLQJV���,Q�WKHLU�LQÁXHQWLDO�UHYLHZ�RI�2XWGRRU�/HDUQLQJ�UHVHDUFK�
related to formal educational settings, Rickinson et al. drew on 
GHÀQLWLRQV�RI�2XWGRRU�(GXFDWLRQ�WR�VXJJHVW�WKDW�2XWGRRU�OHDUQLQJ�

“...can be seen as a concept and practice with a range of 
different foci, outcomes and locations” (4, p.15). 

)XUWKHU�FODULÀFDWLRQ�E\�'LOORQ�HW�DO��UHFRJQLVHG�

“...the outdoor classroom as a setting, Outdoor Education as a 
process in which educators, students and others take part, and 
Outdoor Learning as that learning which accrues as a result,’”

highlighting both the process and outcome aspects of learning (5, 
S������0RUH�UHFHQW�GHÀQLWLRQV�KDYH�HPSKDVLVHG�DQ�DFWLYLW\�IRFXV��
Passy et al. summarising Outdoor Learning as,

“...practical and experiential learning activities conducted 
outside in school grounds and other locations such as parks, 
forests, residential camps/centres or on expeditions; activities 

can be curricular or noncurricular, focus on different areas of 
cognitive, social, emotional and moral development, and be related 
to indoor learning.” (6, p.73).

In Scotland, the breadth of coverage is more simply stated in current 
Scottish guidance (7) where Outdoor Learning is understood now to 
encompass,
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DQG�LQFRUSRUDWHV�H[SHULHQFHV�LQ�WKH�VFKRRO�JURXQGV��WKH�ORFDO�DUHD�DQG�IXUWKHU�DÀHOG�RQ�
residentials and expeditions (8, 9). 

8QLYHUVLWLHV�ZLWK�DQ�LQWHUHVW�LQ�2XWGRRU�/HDUQLQJ�KDYH�VLPLODUO\�EURDG�GHÀQLWLRQV��WKH�
8QLYHUVLW\�RI�&XPEULD�IRU�H[DPSOH�GHÀQLQJ�LW�DV�LQYROYLQJ�

“...facilitated experiences in the outdoors normally in formal and non-formal education. 
It includes outdoor and environmental education, adventure, recreation and physical 
activity for a range of outcomes such as health and wellbeing, personal, social and 

intellectual development, and enhanced relationships with nature and place.” (10).

6LJQLÀFDQW�LQ�WKLV�GHÀQLWLRQ�LV�WKH�HPSKDVLV�RQ�HGXFDWLRQ�DQG�WKH�DWWHQGDQW�LGHD�RI�
facilitation, the part played by someone who helps students to learn in an experiential group 
(11).  The inclusion of recreation suggests that learning and development can happen 
LQIRUPDOO\�DV�ZHOO�DV�LQ�PRUH�VWUXFWXUHG�ZD\V��ZKLOH�WKH�VSHFLÀF�UHIHUHQFH�WR�UHODWLRQVKLSV�
between people, nature and place highlights a unique aspect of Outdoor Learning when 
compared with other developmental activities.

Beyond formal education settings in the UK, the non-formal sector includes a wide range of 
provision including youth groups, church groups, Outdoor Education and activity centres, 
overseas expedition providers, voluntary programmes such as the John Muir Award and the 
'XNH�RI�(GLQEXUJK·V�$ZDUG��KHDOWK�UHODWHG��VRFLDO�SUHVFULELQJ��SURJUDPPHV��DQG�HGXFDWLRQ�
programmes provided by nature, environmental and conservation charities (12).  The 
differing contexts that these groups operate in and the variety of philosophies and 
DSSURDFKHV�WKH\�FKDPSLRQ�UHÁHFW�WKH�ZLGH�DSSOLFDWLRQ�RI�2XWGRRU�/HDUQLQJ�DQG�WKH�DWWHQGDQW�
GLIÀFXOW\�LQ�DWWHPSWLQJ�WR�EULQJ�WRJHWKHU�D�VLQJOH�XQLI\LQJ�GHVFULSWLRQ���7KH�WUDGLWLRQV�DQG�
SUDFWLFH�RI�2XWGRRU�(GXFDWLRQ��IRU�H[DPSOH��DUH�VWLOO�PXFK�LQ�HYLGHQFH�LQ�WKH�8.·V�
Outdoor Education centres (13, 14) but the associated experience and underlying philosophy 
can be very different to a single curriculum-focused lesson in school grounds.

2XWGRRU�/HDUQLQJ��WKHQ��FDQ�EH�GHVFULEHG�LQ�D�QXPEHU�RI�GLIIHUHQW�ZD\V�WKDW�UHÁHFW�WKH�
SULRULWLHV�RI�WKH�SHUVRQ�RU�RUJDQLVDWLRQ�VHHNLQJ�WR�GHÀQH�LW���$�IRFXV�RQ�SURFHVV�DQG�RXWFRPH�
UHÁHFWV�D�VSHFLÀF�LQWHUSUHWDWLRQ�RI�OHDUQLQJ�DQG�UHÁHFWV�DQ�HGXFDWLRQ�ELDVHG�VWDQFH���$Q�
activity focus shifts the emphasis to the ways that the learning outcomes are achieved, while 
GHÀQLWLRQV�WKDW�VHHN�WR�LQFRUSRUDWH�DOO�DVSHFWV�RI�2XWGRRU�/HDUQLQJ�DGRSW�D�PRUH�FRQFHSWXDO��
umbrella approach.

8S[EVHW�E�HIWGVMTXMSR

5DWKHU�OLNH�GHÀQLQJ�VSRUWV�RU�WKH�DUWV��GHVFULELQJ�2XWGRRU�/HDUQLQJ�LQ�DQ�RSHQ�DQG�LQFOXVLYH�
way offers challenges.  Being too generalised does not highlight the unique qualities of 
Outdoor Learning as distinct from outdoor recreation, leisure, community or competitive sport, 
countryside or farming.  Excessive detail can narrow the focus and exclude some of the wide 
YDULHW\�RI�DSSURDFKHV��SDUWLFLSDQWV��DFWLYLWLHV��ORFDWLRQV�DQG�RXWFRPHV�LQ�WKH�ÀHOG��

The IOL has previously attempted to describe an overarching concept of Outdoor Learning, 
UHVXOWLQJ�LQ�WKH�VRPHZKDW�XQZLHOG\�GHÀQLWLRQ�RI�LW�EHLQJ�

“...a broad term that includes discovery, experimentation, learning about and connecting 
to the natural world, and engaging in environmental and adventure activities... 
[involving] the transformation of knowledge, skills, attitudes and behaviours through 

EJSFDU�FOHBHFNFOU�XJUI�UIF�PVUEPPS�FOWJSPONFOU�GPS�UIF�QFSTPOBM�BOE�TPDJBM�CFOFmU�PG�
individuals, families, society and the planet.” 

The aim of this piece of work has been to 
RIIHU�D�GHVFULSWLRQ�WKDW�KDV�EHHQ�VLPSOLÀHG�
as much as possible and yet also include the 
key elements that can describe and 
differentiate Outdoor Learning.  The 
description is best considered a soundbite 
and a starting point for further conversations. 

'SRWYPXEXMSRW

%XLOGLQJ�IURP�D�JHQHULF�GHÀQLWLRQ�KHOG�E\�
,2/��LQ������1HDO�$QGHUVRQ�ÀUVW�EHJDQ�
exploring a simpler, direct description of

“...the entire range of learning experiences undertaken outside,” 
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Outdoor Learning to aid in negotiations with government departments 
and sector partners on workforce standards and establishing 
pathways to becoming a Chartered Institute.  

The current thinking and approach complements and builds from the 
work of both John Crosbie (2014) and Dave Harvey (2021) in their 
UHVSHFWLYH�3K'�UHVHDUFK�SURMHFWV���6WDUWLQJ�ZLWK�D�UHVHDUFK�LQIRUPHG�
description, over the past 12 months members of the Institute for 
Outdoor Learning, Scottish Outdoor Consortium, Outdoor Alliance 
Wales and others havebeen instrumental in exploring the need and 
EHQHÀWV�RI�D�QHZ�ZD\�WR�GHVFULEH�2XWGRRU�/HDUQLQJ��

Over 300 people directly contributed to consultations and they 
consistently requested a description that encompasses the rich
EUHDGWK�RI�UHVSRQVHV�WR�ÀYH�TXHVWLRQV�GHVLJQHG�WR�UHYHDO�WKH�QDWXUH�
RI�2XWGRRU�/HDUQLQJ�DV�LW�LV�SURYLGHG��VHH�ÀJXUH�WZR��

,S[�HSIW�XLI�PIEVRMRK�LETTIR#
What methods, approaches, pedagogy or andragogy describe the 
way you are providing Outdoor Learning and underpin the theory of 
change for programmes?

;LEX�EGXMZMXMIW�ERH�I\TIVMIRGIW#�
:KLFK�VSHFLÀF�FKDOOHQJHV��DGYHQWXUHV��ZRRGODQG�VNLOOV��
HQYLURQPHQWDO�HGXFDWLRQ��ÀHOG�VWXGLHV��FDPSV��H[SHGLWLRQV��RXWGRRU�
sports and activities, etc. do you use?

;LIVI�HSIW�MX�XEOIW�TPEGI#
What are the locations and habitats where you offer Outdoor 
Learning on the land, sea and in the air?

;LS�MW�TEVXMGMTEXMRK#
$UH�\RX�ZRUNLQJ�ZLWK�SDUWLFLSDQWV�IURP�D�VSHFLÀF�VFKRRO��RUJDQLVDWLRQ��
age range, community, location, need, etc.?

;L]�MX�MW�SJ�ZEPYI#
What are the intended and actual outputs, outcomes and impact of 
the Outdoor Learning you provide?

The description below provides an inclusive and accessible 
description of Outdoor Learning.

Outdoor learning is an umbrella term for actively 
inclusive facilitated approaches that predominately 
use activities and experiences in the outdoors
which lead to learning, increased health and 
wellbeing, and environmental awareness.

*EGMPMXEXIH�ETTVSEGLIW

Whereas outdoor recreation can be described as a self-led approach 
for leisure purposes, Outdoor Learning is seen as a planned and 

Developing a description 
:KHQ�VWXG\LQJ�IRU�P\�3K'��,�VWUXJJOHG�WR�ÀQG�D�PHDQLQJIXO�GHÀQLWLRQ�
for Outdoor Learning in the literature.  The model that was frequently 
quoted was the Higgins and Nicol overlapping circles of Outdoor 
activities, Personal and social development and Environmental 
(GXFDWLRQ��������,�KDYH�DOZD\V�FRQVLGHUHG�WKLV�PRGHO�WR�EH�ÁDZHG��
as not all Outdoor Learning scenarios are in the natural environment, 
nor do they have the environment as a clear focus.

,�HQGHG�XS�GHÀQLQJ�2XWGRRU�(GXFDWLRQ��LQ�WKH�FRQWH[W�RI�P\�3K'��DV��

“The use of the natural environment or adventurous outdoor 
BDUJWJUJFT�BT�B�NFEJVN�UP�HBJO�HSFBUFS�CFOFmU�UIBO�UIBU�PG�QVSF�
recreational enjoyment.”  (16).

7KLV�GHÀQLWLRQ�ZDV�UHFHLYHG�ZHOO�E\�P\�VXSHUYLVRU��3URIHVVRU�
Higgins, as well as a number of the teaching staff at Edinburgh 
University.  However, I still considered that it was lacking, both in 
terms of missing the input from tutorial staff and in the context of 
,2/·V�SURIHVVLRQDO�DFFUHGLWDWLRQ��

2XU�VHFWRU·V�ODFN�RI�D�FUHGLEOH�GHÀQLWLRQ�KDV�EHHQ�FKDOOHQJHG�RQ�
several occasions by those outside the sector and may be 
GHWULPHQWDO�WR�XV�DV�RUJDQLVDWLRQV�LQ�DVVRFLDWHG�ÀHOGV�FRPH�FORVHU�
WRJHWKHU��H�J��8.�2XWGRRUV����+DYLQJ�WKRXJKW�DERXW�WKH�¶PLVVLQJ·�
element, I now consider that it is the input of ourselves as session 
deliverers or Outdoor Learning organisations that makes an 
essential difference to participants.  

Hence, the following model of Outdoor Learning developed in my 
mind and was presented to members of the IOL Trustee board and
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FIGURE ONE:�3YXHSSV�0IEVRMRK�HI½RMXMSR�QSHIP����
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VWDII�LQ��������/LNH�WKH�+LJJLQV�DQG�1LFRO�PRGHO��P\�GHÀQLWLRQ�RI�
Outdoor Learning is the overlap of three concepts: Outdoor activities, 
3HUVRQDO�GHYHORSPHQW�DQG�)DFLOLWDWLRQ��VHH�ÀJXUH�RQH��

3YXHSSV�EGXMZMXMIW�� Outdoor activities covers the usual range of 
BDUJWJUJFT�JO�PVS�TFDUPS�JODMVEJOH�mFME�TUVEJFT�QSPCMFN�TPMWJOH�BOE�
outdoor adventurous activities.  Even if the last of these may take 
place indoors, they still have their roots in the outdoors for example, 
climbing walls.  Without the outdoor element, and the associated 
challenges, the activity becomes indoor learning and falls into
classroom teaching, the likes of management development 
programmes, or counselling.

Personal development: 1FSTPOBM�EFWFMPQNFOU�QSPWJEFT�AHSFBUFS�CFOFmU�
than pure recreational enjoyment’ and could be Mortlock’s
“awareness, respect and love of self, others or the environment” 
(17).

"MUFSOBUJWFMZ�JU�DPVME�CF�JO�BOZ�PG�UIF�mFMET�UIBU�CFOFmU�GSPN�0VUEPPS�
Learning, namely: academic, physical (health), psychological 
(affective), social (interpersonal) or societal (16).  Without the 
planned personal development element, the activity becomes sports 
coaching or environmental / adventure tourism. 

*EGMPMXEXMSR�� Personal development needs to be planned and 
programmed through a facilitator, whether that facilitator is present 
or located remotely. Without facilitation, any personal development 
would be serendipitous or recreational in nature.    

Being aware that no model is a perfect interpretation of the world it 
represents, I have found the overlap of these three areas useful to 
my understanding of the term.  I have also found this helpful in
identifying the scope of Outdoor Learning, those activities that should

EH�FRQVLGHUHG�WR�EH�SDUW�RI�WKH�ÀHOG��DV�ZHOO�DV�WKRVH�WKDW�PD\�IDOO�
under the remit of other organisations.

AUTHOR
John Crosbie

purposeful facilitated approach led by an instructor, teacher, leader, 
FRDFK��JXLGH��HWF���7KH�LQFOXVLRQ�RI�¶DFWLYHO\�LQFOXVLYH·�LV�ERWK�D�
FHOHEUDWLRQ�RI�WKH�ORQJVWDQGLQJ�DWWLWXGH�ZLWKLQ�WKH�ÀHOG�WR�ZRUNLQJ�ZLWK�
participants, as well as a call to continue to reach out and bring even
more members of our communities into direct connection with 
outdoor activities and experiences.

%GXMZMXMIW�ERH�I\TIVMIRGIW�MR�XLI�SYXHSSVW�

In many sports and pastimes, the outdoors provides the essential
backdrop or surface that makes participation and play possible. 
Outdoor Learning goes further.  Whilst Outdoor Learning happens 
predominately, but not exclusively, in the outdoors, learning about the 
environment in which the activity and experience takes place is often 
a part of the overall process of participation and learning.

0IEVRMRK�ERH�GLERKI

The description adopts a broad view of learning that includes 
self-direction, direct education and all points in between and beyond. 
2XWGRRU�/HDUQLQJ�FRYHUV�WKH�DFTXLVLWLRQ�RU�UHÀQHPHQW�RI�VSHFLÀF�

knowledge and skills as well as the sometimes more subtle changes 
in behaviours and attitudes that can lead to increased health and
wellbeing, and environmental awareness.

'YWXSQMWI�]SYV�HIWGVMTXMSR

:KLOVW�WKH�JHQHULF�GHÀQLWLRQ�FDQ�EH�D�XVHIXO�VWDUWLQJ�SRLQW�IRU�VRPH��
perhaps the strength of the proposed approach to describing Outdoor 
Learning is the ability for individuals and organisations to customise 
WKH�GHVFULSWLRQ�WR�ÀW�WKHLU�DXGLHQFH�DQG�SXUSRVH���

%\�FRPSOHWLQJ�WKH�¶KRZ·��¶ZKR·��¶ZKDW·��¶ZKHUH·��¶ZK\·�IRU�\RXU�ZRUN��
you can create a description that can convey your unique approach 
and work in the outdoors.

Some examples:

• :H�KHOS�\RXQJ�SHRSOH�GHYHORS�D�¶FDQ�GR·�DWWLWXGH�DQG�SRVLWLYH�
relationships by providing sail training experiences across the 
North Sea.

• I lead environmental discovery walks along the local canal to
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• reduce the social isolation felt by older adults in the community.
• We provide multi-activity residential experiences based at our 

centre for children and young people using Outdoor Education 
to boost social development and academic achievement.

• I guide climbing and canoeing activities with individuals and 
families on holiday, giving them a memorable adventure and 
appreciation of the local environment.

'SRGPYWMSR

7KH�GHVFULSWLRQV�RI�2XWGRRU�/HDUQLQJ�XVHG�LQ�WKH�ÀHOG�KDYH�HYROYHG��
and will continue to evolve, over time.  The aim of this article has not 
EHHQ�WR�OLPLW�VFRSH�DQG�UHGHÀQH�WHUPV�VXFK�DV�2XWGRRU�
Education, Adventure Tourism, Outdoor Therapy, Environmental 
Education, Sail Training, or Forest Schools.  These established and 
YDOXHG�WHUPV�ZLWKLQ�WKH�ÀHOG�FDQ�EH�LQFOXGHG�ZLWKLQ�WKH�JHQHULF�
description proposed.  

Full reference details can be found at www.outdoor-learning.org/Good-Practice/Research-Resources/
About-Outdoor-Learning.  Summary details are as follows: 
1 Ogilvie (2013)    
2 Allison (2016)    10 UoC (2021)
3 Biesta (2005)    11 Heron (1999)
4 Rickinson et al. (2004) (p.15)   12 Gordon, Chester and Denton (2015)
5 Dillon et al. (2005, p.19)   13 Rea (2011)
6 Passy et al. (2019, p.73)   14 Cooper (2018)
7 Education Scotland (n.d)   15 Higgins and Nicol (2002)
8 Beames, Higgins and Nicol (2012)  16 Crosbie (2014)
9 Education Scotland (n.d)   17 Mortlock (1973)
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FIGURE TWO:�3YXHSSV�0IEVRMRK

We encourage readers to continue discussions about the scope of 
the term Outdoor Learning and welcome complementary or 
alternative viewpoints.  Please contribute your thoughts and input to 
QHDO�D#RXWGRRU�OHDUQLQJ�RUJ�Q

HOW DOES THE
0)%62-2+�,%44)2#

WHAT ACTIVITIES 
%2(�)<4)6-)2')7#

[       ]Outdoor sports * Adventures * Nature *
Expeditions * Field studies * Curriculum *
Play * Initiative and group tasks * Ropes, 
challenge courses * Forest schools * Arts * 
Bushcraft * Green crafts * Conservation Q [      ]

[      ]

Outdoor education * Adventure 
education * Leisure and holiday 
activities * Environmental education * 
LiNE (Learning in the Natural 
Environment) * Forest schools * Green 
care * Activity/ sport coaching * 
Outdoor therapy * School grounds 
based * Experiential learning * Place 
based * Residential * Expeditions * 
Informal learning * Sail training * 
Adventure tourism * Eco tourism Q

[      ]
[      ]

WHERE DOES 
-8�8%/)�40%')#

School, centre, venue grounds * Parks, 
gardens, green space * Community 
gardens, allotments * Beaches, sand 
dunes, cliffs * &TUVBSJFT�NVEnBUT�* 
Woodland, forests * Farmland, 
grassland, meadows * Wetlands * 
Heathlands * Uplands,  moors, 
mountains * Caves * Rivers, lakes * 
Offshore, coastal water * Jungle, 
desert, prairie, mountains etc Q [      ]

WHO IS 
4%68-'-4%8-2+#

Children, young people and families 
(CYPF) * Adults * School pupils * 
Youth * Community * Business * 
Military * Sector workforce Q

WHY IS IT 
3*��:%09)#�

[      ]
Personal and social development * 
Social justice * Health * Wellbeing * 
Environmental action * Organisation,
role effectiveness * Academic 
achievement * Community 
development Q

An umbrella term for actively inclusive facilitated approaches that predominately use activities and experiences in the outdoors
which lead to learning, increased health and wellbeing, and environmental awareness.
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